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Whakamanawatia nga tamariki kia eke panuku

Kiwi Can is a whole school programme that teaches primary school tamariki valuable life
skills and values, in fun interactive lessons. Research has shown that Kiwi Can is guided by
best practice youth development theory and aligns to Lerner’s five C's (i.e., competence,
confidence, connection, character and caring), five ideal outcomes that youth need to thrive
and that youth development programmes want to achieve when working with young people.
Evaluations have captured feedback from akonga, teachers and principals and show the
value for tamariki of having Kiwi Can in their school.

Tamariki look forward to Kiwi Can and say they make every effort to come to school on Kiwi
Can days. Teachers report observing increased positive interactions among the tamariki, and
that tamariki use strategies taught in Kiwi Can to resolve conflict independently. Schools
have also reported that Kiwi Can has helped to increase attendance and reduce incidents of
negative behaviour. University of Auckland research found that Kiwi Can was delivered to a
high standard across all regions, and akonga (regardless of age, gender, or ethnicity) report a
similar high degree of learning and enjoyment. The research also indicated that sustained
participation in the programme can mitigate the negative effects of transience for children
who don't shift schools.

Attenuating the
negative effect of
transience

(Williams, 2021)

Promoting positive

development in
school children

(Ahmed, 2010)

Kandoo Can: Make Can it? Conducting an

Friends Book Outcome Evaluation of
Evaluation the Kiwi Can

rogramm
(Moore et al., 2021) progra e

(Williams, 2014-2017)




Research shows...

Kiwi Can helps students to Kiwi Can supports tamariki to develop

their teamwork skills, work

problem solve, overcome
challenges and develop
resilience.

Experiential learning and
positive reinforcement by the
leaders make Kiwi Can lessons
a safe place for akonga to
practice social skills and active
participation in lessons.

Principals say that Kiwi Can
links closely with and
complements the PB4L
programme.

Kiwi Can has been found to
have consistent quality
delivery around Aotearoa and
to benefit all students
regardless of age, gender, or
ethnicity.

with others, and to
interact positively with
their peers.

Schools report that Kiwi
Can encourages positive
attitudes and
behaviours and
effective listening

and questioning skills.

Kiwi Can is particularly
effective at building
positive relationships
and helping to
improve akonga social
skills.

Students see their Kiwi
Can Leaders as
positive role models.
Principals say Kiwi Can
Leaders motivate and
engage akonga.

Sustained participation in Kiwi Can was

found to mitigate the negative effects of
transience for those children who didn't
shift schools. (Confidence, Connection, Caring,

Kiwi Can incorporates many of the
components of Lerner’s 5 C's of
Positive Youth Development

Competence and Character).
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In 2023, interviews were conducted for a qualitative longitudinal project aimed at exploring
the impact of Kiwi Can on Tamariki and how it evolves as tamariki progress through primary
and into secondary school. Interviews will be held each year with the same participants over
several years. Among the findings from the first interviews were observations of how
tamariki use the opportunities provided by Kiwi Can to direct their own socio-emotional
development needs, such as overcoming shyness and controlling emotions. These social and
emotional gains are vital for young people of this age group and stage of development,
enhancing their resilience and overall wellbeing.

In 2024, a Canterbury University qualitative research project will examine the experiences of
tamariki transitioning from a primary to intermediate school. The aim is to understand their
expectations, challenges, coping mechanisms, and the role of Kiwi Can in facilitating a
smooth transition. This project fills a gap in research by integrating students' perspectives

with a specific emphasis on their experiences with youth development programmes like Kiwi

Can. It will give valuable insights into how students can be helped during this life transition.
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Stars uses peer mentoring, consistent with the tuakana-teina (older sibling/younger sibling)
structure within Te Ao Maori, to support Year 9 akonga to make a successful transition to
secondary school. The programme teaches life skills and creates opportunities for the senior
akonga to support and share their experiences with the junior akonga, increasing
connectedness. Star Teina is a Year 7 and Year 8 programme that promotes and reinforces
the four Kiwi Can values of respect, resilience, integrity and positive relationships. Stars Teina
Leaders guide akonga using an inquiry-based learning approach that empowers them to
take ownership of their learning. Year 8 akonga are provided with an opportunity for
leadership that can help to build problem-solving skills, confidence and resilience.

Stars peer mentors report a significant increase in their social competence and character. Six
months and one year after Stars, they said that the programme continued to influence their
lives because of the positive impact it had on their confidence, competence, levels of
maturity and sense of responsibility. Gains for Year 9 akonga include life skills such as:
working with others, connecting to their communities, goal setting, and building positive
relationships with their peers and senior akonga. While Stars benefitted all Year 9 students,
low decile schools and schools with greater proportions of Pasifika akonga appeared to
benefit the most.

School-based
mentoring: Examining
the cultural and
economic variations in

engagement and
effectiveness Mentee experiences
Impact of Stars on Peer (Noonan et al., 2012) as predictors of

Mentors connectedness &

(Deane et al., 2015; Deane et attitudes

al., 2017) (Henderson et al., 2013

Impact of Stars on
youth self-efficacy
and wellbeing

(Naomi, 2012)
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Current Stars Research

In 2024, a theory of change approach will be used to examine how Stars Teina addresses the
needs of rangatahi and how the programme activities are proposed to result in their
intended outcomes. The exploratory evaluation will be used to build a stakeholder-driven
theory of change model showing how the programme is presumed to operate and to guide
future programme development and evaluation priorities.
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Career Navigator Evaluation

Career Navigator is made up of three modules: career mentoring, experiential workshops
and career pathway events. The school-based programme provides opportunities for the
young participants to acquire skills relevant to work readiness and to gain authentic
industry experiences that help to demystify the workplace. Two adaptations, Career
Navigator Toroa and Career Navigator Nga Ara Whetd have been designed in response to
high youth unemployment and the additional stress created by changes in the labour
market due to Covid-19. The Toroa programme is a community-based work readiness
programme that works with 15-25-year-olds who are currently not in work or training. The
programme builds work-ready skills and supports participants to seek meaningful
employment. Nga Ara Wheta is a school-based programme developed for Northland youth,
many of whom live in remote and rural communities. The programme provides
opportunities for participants to extend their social contacts and to develop life skills that
will help them to successfully transition from secondary school to work or further
education.

Exploratory evaluations, using a stakeholder-driven theory of change approach, have
created a shared understanding of how the programmes produce positive participant
outcomes and the conditions that influence programme success. Outcome evaluations
show that Career Navigator supports young people to find meaningful employment, and
increases participant social and career self-efficacy, employment hope, and work readiness.

Theory of Change and
Evaluability Theory of Change

Assessment for the Evaluation for Nga Ara

Career Navigator Wheti

Progra mme (Moore, 2022)

Wilder, K. & Deane, K. (2017) Theory of Change
Evaluation for Career

Navigator Toroa

(Moore, 2021)
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Current Career Navigator Research

Continuing in 2024, a mixed-method evaluation project will assess the effectiveness of
Toroa Career Navigator in Marlborough. The programme includes an intensive delivery
phase, a supported transition phase and then at least 6 months of ongoing support that will
be tailored to each rangatahi's specific needs while still maintaining a positive group
dynamic and peer support. Evaluation methods include case studies, surveys and
monitoring of student goals. The findings will be used to examine outcomes and validate
the Theory of Change programme model.
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Project K Evaluation

Project K's three core components, Wilderness Adventure, Community Challenge, and
mentoring, promotes positive growth in Year 10 akonga with low self-efficacy. On Project K,
participants are supported to become more confident, resilient and connected, and to set and
achieve life goals. The recent addition of a community-based programme has extended the reach
of Project K to disengaged youth within a community.

Research has shown that Project K has a consistent positive effect on all efficacy outcomes. A
randomised control trial found that Project K improved academic and social self-efficacy from pre
to post programme, and that this improvement was sustained one year later. Parents’
perceptions of changes in their child’s interpersonal skills supported these findings. One year
after completing Project K, more Project K students than controls reported attending school, full-
time education, being employed full-time and looking for educational opportunities. When it
comes to influencing academic achievement, Project K seemed to work more effectively for
students in low decile settings, a finding that implies Project K can close the achievement gap
between students from low and high decile schools. Other Project K research has found that
Project K can improve participant resilience, connectedness, sense of community and healthy
eating, and that Project K participants were more likely to reduce illegal drug use over time.

An evaluation of the community-based Project K programme has examined youth ‘silent’
disengagement and how youth development programmes can build participant confidence,
competence, connection and a sense of belonging, and in so doing can progressively move
disengaged young people towards re-engagement and greater independence.

The impact of Project
Young Maori K on self-efficacy: A
Perceptions of Project K randomized control

(Hollis et al., 2011) trial

Effectiveness of Deane et al., 2017
Project K on health
and lifestyle
behaviours

An innovative
exploration of
engagement

(Burnett, 2017)
(zhang, 2011)
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* When compared to a group of young people who did not participate in Project K.




What Project K Alumni have to say..

)

Engagement, Disengagement and Reintegration

Community
challenge

Mentor
support

Positive parental
support

Youth'’s positive
characteristics

Programme staff
support
Positive peer
influence

Participation in other
community activities

Reconnecting with
other participants

Support from school
and teachers
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Project K Community Scholarship

In 2021, a growing need to extend the reach of Project K led to the development of a Graeme
Dingle Foundation Project K Community Scholarship programme. A theory of change evaluation
project has revealed how social anxiety can contribute to youth socially withdrawing and
becoming silently disengaged.

Silently disengaged youth increasingly reduce social interactions, spend more time in the home
and substitute online interactions for in-person relationships. Disengaged from learning, young
people are more likely to leave school early, unlikely to study later in life and less likely to be fully
engaged in employment, education or training. The evaluation findings to date have revealed
some of the factors that contribute to silent disengagement and the essential strategies of youth
development programmes when working with disengaged youth. Short-term programme
outcomes include increases in participant confidence, competence, connection, and sense of
belonging.

Commencing in 2022 and finishing in 2024, a case study approach is being used to generate a
more in-depth understanding of programme outcomes in a real-life context. The case studies
combine individual quantitative and qualitative data to explore why an individual was referred to
the programme, to describe key programme events and activities, and to determine the impact of
the programme on the individual after they completed the programme and returned to their
everyday life.

Project K

In 2024, the Project K programme delivered in schools will be reviewed to assess outcomes
associated with different lengths of mentoring partnerships and the selection process to enter
the programme. Results from this evaluation will inform future programme development as
Project K is refined to meet the needs of today's rangatahi.

Page | 22
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MYND is no longer active, but the data provides some valuable insights into its impact and
effectiveness during its period of operation. A University of Auckland research project developed
an extensive MYND Theory of Change model that shows the programme was thought to affect
change within participants. Previous research has found a statistically significant reduction in
MYND participants’ depressive symptoms and anger, and a downward trend in antisocial
cognitions.

Kiwi Tahi (currently in redevelopment) was designed as an early intervention programme for
vulnerable youth who are at risk of becoming involved in the youth justice system. The
programme uses mentoring, experiential activities and life skill lessons to engage and connect
with participants. Kiwi Tahi research shows that the programme is a protective factor in the lives
of the young participants and that it provides them with the skills and strategies that help them
to walk away from negative peers. Also, despite the many risk factors in their lives, it found
significant positive changes in participants' interpersonal skills and behaviour, and positive
behavioural changes at home and school.

Kiwi Tahi Programme

MYND Theory of Evaluation

Change (Moore et al., 2015; Moore

et al., 2016)
(Russell, 2021)

Exploration of Kiwi
Tahi and
engagement

(Antony & Moore, 2021)
SPARX-R

Kiwi Tahi Theory of Computerised
Change Cognitive

(Moore, 2018) Behavioural Therapy
& MYND

(Fleming et al., 2013-2015)
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Yo u t h Re s ea rc h Whakamanawatia nga tamariki kia eke panuku

Graeme Dingle Foundation aims to help New Zealand be the best place in the world to be young.
Our programmes empower tamariki and rangatahi to build resilience, overcome life's obstacles
and thrive. In addition to evaluating our programmes, the team have sought to understand other
factors impacting the lives of young people in Aotearoa. These reports have looked at the impact
of social media on youth mental health, youth experience of the COVID-19 pandemic, youth
disengagement, and a literature review of societal trends and Generation Z.

The term neurodiversity refers to the idea that some individuals are born with brains that think,
learn and process information differently from neurotypical individuals. Although neurodiversity
can refer to the differences between all individuals, a broad range of conditions that are often
referred to in the context of neurodiversity, such as Attention-deficit hyperactivity disorder,
dyslexia, social anxiety and autism spectrum disorder. The Graeme Dingle Foundation believes
that all young people need access to environments rich in resources to succeed. In 2024, a
research project aims to learn more about neurodiverse young people and the challenges they
face, and how youth development activities can be designed to be inclusive of all learners
neurodiverse and neurotypical. The project design combines theory-driven and inclusive
evaluation methods.
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