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We want every child to know'
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Kiwi Can is a whole school programme that teaches primary school tamariki valuable life
skills and values, in fun interactive lessons. Research has shown that Kiwi Can is guided by
best practice youth development theory and aligns to Lerner’s five C's (i.e., competence,
confidence, connection, character and caring), five ideal outcomes that youth need to thrive
and that youth development programmes want to achieve when working with young people.
Evaluations have captured feedback from akonga, teachers and principals and show the
value for tamariki of having Kiwi Can in their school.

Tamariki look forward to Kiwi Can and say they make every effort to come to school on Kiwi
Can days. Teachers report observing increased positive interactions among the tamariki, and
that tamariki use strategies taught in Kiwi Can to resolve conflict independently. Schools
have also reported that Kiwi Can has helped to increase attendance and reduce incidents of
negative behaviour. University of Auckland research found that Kiwi Can was delivered to a
high standard across all regions, and akonga (regardless of age, gender, or ethnicity) report a
similar high degree of learning and enjoyment. The research also indicated that sustained
participation in the programme can mitigate the negative effects of transience for children
who don't shift schools.

Attenuating the negative
effect of transience

(Williams, 2021)

Promoting positive
development in school

children
(Ahmed, 2010)

Kandoo Can: Make Can it? Conducting an
Friends Book Outcome Evaluation of

Evaluation the Kiwi Can programme

(Moore et a|" 2021) (WiIIiams, 2014-201 7)
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Starting in 2023, plans are underway for a longitudinal cohort study examining akonga
perspectives of their primary school experience and exploring how they responded to the
challenge of transitioning to secondary school. Participants will be akonga that have
attended Kiwi Can schools, and a similar group of akonga who have not participated in Kiwi
Can.

Also starting in 2023, a theory of change approach will be used to review and update the
2010 Kiwi Can programme logic model. This project will provide an opportunity for

discussions regarding programme processes and outcomes, and an examination of which
elements of the programme are assumed to lead to which outcomes for young people.

School closures and restricted access to schools during Covid-19 has led to the postponement of a
masters project “Does Kiwi Can promote Secondary School Readiness, Resilience and Self-
Concept?” that was due to start in 2022.
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Ahmed, A. S. (2010). Promoting positive development in school children: Perspectives of the
Kiwi Can programme in New Zealand. A thesis submitted in partial fulfilment of the
requirements for the degree of Master of Arts in Psychology, The University of
Auckland.

Moore, J. & Munoz-Duran, F. (2021). Kandoo Can: Make Friends Book Evaluation.

Unpublished Internal report Graeme Dingle Foundation Auckland.

Williams, R. (2013). Can it? Conducting an Implementation Evaluation of the Kiwi Can
programme in Aotearoa New Zealand. Report of Key Findings - Leader Focus Groups.
Unpublished report 1 of 2 submitted for the Foundation for Youth Development, PhD
Candidate, Faculty of Education, The University of Auckland.

Williams, R. (2014). Can it? Conducting an Outcome Evaluation of the Kiwi Can programme in
Aotearoa New Zealand. Report of Key Findings - Student Survey. Unpublished report 2
of 2 submitted for the Foundation for Youth Development, PhD Candidate, Faculty of
Education, The University of Auckland.

Williams, R. A. (2015). Investigating the implementation and impact of participation in a
health promotion programme on the social attitudes and behaviours of children in
New Zealand schools. A thesis submitted in partial fulfilment of the requirements for
the degree of Doctor of Philosophy in Psychology; The University of Auckland.

Williams, R. A., Brown, G.T.L., Bullen, P. & Moore, ] ((2021) Attenuating the negative effect of
transience on the social attitudes and behaviours of non-transient students in New
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for publication]. The Faculty of Education, The University of Auckland.

Williams, T. (2017). Seeing through the eyes of students: The impact of Kiwi Can on the 5Cs of
Positive Youth Development. University of Auckland Master’s Thesis.
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Stars uses peer mentoring, consistent with the tuakana-teina (older sibling/younger sibling)
structure within Te Ao Maori, to support Year 9 akonga to make a successful transition to
secondary school. The programme teaches life skills and creates opportunities for the senior
akonga to support and share their experiences with the junior akonga, increasing
connectedness. Star Teina is a Year 7 and Year 8 programme that promotes and reinforces
the four Kiwi Can values of respect, resilience, integrity and positive relationships. Stars Teina
Leaders guide akonga using an inquiry-based learning approach that empowers them to
take ownership of their learning. Year 8 akonga are provided with an opportunity for
leadership that can help to build problem solving skills, confidence and resilience.

Stars peer mentors report a significant increase in their social competence and character. Six
months and one year after Stars, they said that the programme continued to influence their
lives because of the positive impact it had on their confidence, competence, levels of
maturity and sense of responsibility. Gains for Year 9 akonga include life skills such as:
working with others, connecting to their communities, goal setting, and building positive
relationships with their peers and senior akonga. While Stars benefitted all Year 9 students,
low decile schools and schools with greater proportions of Pasifika akonga appeared to
benefit the most.

School-based mentoring:
Examining the cultural
and economic variations
in engagement and

effectiveness
(Noonan et al., 2012) Mentee experiences

Impact of Stars on Peer as predictors of

Mentors connectedness &

(Deane et al., 2015; Deane et al., attitudes

2017) (Henderson et al., 2013

Impact of Stars on
youth self-efficacy and
wellbeing

(Naomi, 2012)
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In 2023, a theory of change approach will be used to examine how Stars Teina addresses the
needs of rangatahi and how the programme activities are proposed to result in their
intended outcomes. The exploratory evaluation will be used to build a stakeholder driven
theory of change model showing how the programme is presumed to operate and to guide
future programme development and evaluation priorities.
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Henderson, J., & Deane, K. (2013). Mentee Experiences in the STARS peer mentoring
programme as predictors of post-programme connectedness and attitudes about the
future. Unpublished Internal report Graeme Dingle Foundation Auckland. School of
Counselling, Human Services and Social Work, The University of Auckland.

Moore, J. (2015). Stars Adventure Camp Review. Unpublished Internal report Graeme Dingle
Foundation Auckland.

Naomi, S. (2012). Investigating the Impact of the Stars Programme on youth self-efficacy and
its relationship to overall health and wellbeing. A thesis completed in partial fulfilment
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Noonan, K., Bullen, P., & Farruggia, S.P. (2012). School-based mentoring: Examining the
cultural and economic variations in engagement and effectiveness. New Zealand
Journal of Educational studies, Vol. 47, No 1.
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Career Navigator Evaluation

Career Navigator is made up of three modules: career mentoring, experiential workshops
and career pathway events. The school-based programme provides opportunities for the
young participants to acquire skills relevant to work readiness and to gain authentic
industry experiences that help to demystify the workplace. Two adaptations, Career
Navigator Toroa and Career Navigator Nga Ara Whetd have been designed in response to
high youth unemployment and the additional stress created by changes in the labour
market due to Covid-19. The Toroa programme is a community-based work readiness
programme that works with 15-25-year-olds who are currently not in work or training. The
programme builds work-ready skills and supports participants to seek meaningful
employment. Nga Ara Wheta is a school-based programme developed for Northland youth,
many of whom live in remote and rural communities. The programme provides
opportunities for participants to extend their social contacts and to develop life skills that
will help them to successfully transition from secondary school to work or further
education.

Exploratory evaluations, using a stakeholder-driven theory of change approach, have
created a shared understanding of how the programmes produce positive participant
outcomes and the conditions that influence programme success. Outcome evaluations
show that Career Navigator supports young people to find meaningful employment, and
increases participant social and career self-efficacy, employment hope, and work readiness.

Theory of Change and
Evaluability Assessment
for the Career Navigator
Programme

Theory of Change
Evaluation for Nga Ara
Wheta

Wilder, K. & Deane, K. (2017) (Moore, 2022)

Theory of Change
Evaluation for Career
Navigator Toroa

(Moore, 2021)
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Current Career Navigator Research

Over the next two years a mixed method evaluation project will assess the effectiveness of
Toroa Career Navigator in Marlborough. The programme includes an intensive delivery
phase, a supported transition phase and then at least 6 months of ongoing support that will
be tailored to each rangatahi's specific needs while still maintaining a positive group
dynamic and peer support. Evaluation methods include case studies, pre and post surveys
and monitoring of student goals. Information will be collected on personal and community
outcomes, work hope, social interaction anxiety and career self-efficacy. The findings will be
used to examine outcomes and validate the Theory of Change programme model.

nemaoakere— |4
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Moore, J. (2013). Manurewa Option Selection Day Year 11 Evaluation. Unpublished report
prepared for the Graeme Dingle Foundation.

Moore, J. (2014). Career Navigator Workplace Mentoring 2013 Evaluation. Unpublished
report prepared for the Graeme Dingle Foundation.

Moore, J. (2015). Group Career Mentoring 2014 Evaluation. Unpublished report prepared for
the Graeme Dingle Foundation.

Moore, J (2021). Career Navigator Community Marlborough: Theory of Change Stakeholder
Workshop. Unpublished report prepared for the Graeme Dingle Foundation.

Moore, J. (2022). Theory of change for Career Navigator Nga Ara Whetd Northland.
Unpublished report prepared for the Graeme Dingle Foundation.

Wilder, K. & Deane, K. (2017). Theory of Change and Evaluability Assessment for the Career
Navigator Programme. Unpublished report prepared for the Graeme Dingle
Foundation. Faculty of Education and Social Work, University of Auckland.
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Project K Evaluation

Project K's three core components, Wilderness Adventure, Community Challenge, and
mentoring, promotes positive growth in Year 10 akonga with low self-efficacy. On Project K,
participants are supported to become more confident, resilient and connected, and to set and
achieve life goals. The recent addition of a community-based programme has extended the reach
of Project K to disengaged youth within a community.

Research has shown that Project K has a consistent positive effect on all efficacy outcomes. A
randomised control trial found that Project Kimproved academic and social self-efficacy from pre
to post programme, and that this improvement was sustained one year later. Parents’
perceptions of changes in their child’s interpersonal skills supported these findings. One year
after completing Project K, more Project K students than controls reported attending school, full-
time education, being employed full-time and looking for educational opportunities. When it
comes to influencing academic achievement, Project K seemed to work more effectively for
students in low decile settings, a finding that implies Project K can close the achievement gap
between students from low and high decile schools. Other Project K research has found that
Project K can improve participant resilience, connectedness, sense of community and healthy
eating, and that Project K participants were more likely to reduce illegal drug use over time.

An evaluation of the community-based Project K programme has examined youth ‘silent’
disengagement and how youth development programmes can build participant confidence,
competence, connection and a sense of belonging, and in so doing can progressively move
disengaged young people towards re-engagement and greater independence.

The impact of Project K
Young Maori Perceptions on self-efficacy: A

of Project K randomized control
(Hollis et al., 2011) trial

Effectiveness of Deane et al., 2017
Project K on health
and lifestyle
behaviours

An innovative
exploration of
engagement

(Burnett, 2017)
(zhang, 2011)
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* When compared to a group of young people that did not participate in Project K.




What Project K Alumni have to say..

)

Engagement, Disengagement and Reintegration

Community
challenge

Mentor
support

Positive parental
support

Youth's positive
characteristics

Programme staff
support
Positive peer
influence

Participation in other
community activities

Reconnecting with
other participants

Support from school
and teachers
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Project K Community Scholarship

In 2021, a growing need to extend the reach of Project K led to the development of a Graeme
Dingle Foundation Project K Community Scholarship programme. A theory of change evaluation
project has revealed how social anxiety can contribute to youth socially withdrawing and
becoming silently disengaged.

Silently disengaged youth increasingly reduce social interactions, spend more time in the home
and substitute online interactions for in-person relationships. Disengaged from learning, the
young people are more likely to leave school early, unlikely to study later in life and less likely to
be fully engaged in employment, education or training. The evaluation findings to date have
revealed some of the factors that contribute to silent disengagement and the essential strategies
of youth development programmes when working with disengaged youth. Short-term
programme outcomes include increases in participant confidence, competence, connection, and
sense of belonging.

In 2022-2023, to capture longer term outcomes, a case study approach will be used to generate a
more in-depth understanding of programme outcomes in a real-life context. The case studies will
combine individual quantitative and qualitative data to explore why an individual was referred to
the programme, to describe key programme events and activities, and to determine the impact of
the programme on the individual after they completed the programme and returned to their
everyday life.

Page | 22



~ FOUNDATION

Whakamanawatia nga tamariki kia eke panuku

Burnett, F. (2017). An innovative exploration of engagement using participant observation in an
outdoor adventure youth development programme. Unpublished report prepared for the
Graeme Dingle Foundation. Faculty of Education and Social Work, University of Auckland.

Chapman, C. M., Deane, K. L., Harré, N., Courtney, M. G. R. & Moore, J. (2017). Engagement and
mentor support as drivers of social development in the Project K youth development
program. Journal of Youth and Adolescence, 46(3), 644-655. Doi: 10.1007/s10964-017-0640-
5.

Deane, H. & Harré, N. (2014). The youth adventure programming model. Journal of Research on
Adolescence, 24 (2), pp. 293 - 308.

Deane, K., & Harré, N. (2014). Program theory-driven evaluation science in a youth development
context. Evaluation and Program Planning, 45, 61-70

Deane, K., Harré N. & Moore, J. (2009). Individual Growth in a Community-Based Youth
Development Program. Paper presented at 117th Annual Convention of the American
Psychological Association at Toronto Canada.

Deane, K. (2011). “Closing the achievement gap through Adventure, Service and mentoring”. 1st
prize at the Exposure Postgraduate Research Exposition and 2nd place in the Faculty of
Science postgraduate poster competition, University of Auckland.

Deane KL, Harré N. Program theory-driven evaluation science in a youth development context.
Eval Program Plann. 2014 Aug; 45:61-70. doi: 10.1016/j.evalprogplan.2014.03.009. Epub
2014 Apr 1. PMID: 24755376.

Deane, K. (2012). Project K in black & white: A theory-driven and randomized control trial
evaluation of a youth development programme. A thesis submitted in partial fulfilment of
the requirements for the degree of Doctor of Philosophy in Psychology; The University of
Auckland.

Deane, K. L., Harré, N., Moore, J. & Courtney, M. G. R. (2017). The impact of the Project K youth
development program on self-efficacy: A randomized control trial. Journal of Youth and
Adolescence, 46(3), 516-537. Doi: 10.1007/s10964-016-0463-9.

Enkey, R. F. (2002). A research and Programme Evaluation of the North Shore Education Trust
Project K Programmes: 1999 to 2001. Unpublished report prepared for the North Shore
Education Trust

Furness, K., Williams, M. N., Veale, J., & Gardner, D. H. (2017). Maximising potential: The
psychological effects of the youth development programme Project K. New Zealand Journal
of Psychology, 46(1), 14-23.

Hollis, H., Deane, K., Moore, J. & Harré, N. (2011). Young Maori Perceptions of a Youth
Development Programme. Kotuitui: New Zealand Journal of social Sciences Online. Nov.
Issue 1, Available at: http://www.tandfonline.com/toc/tnzk20/current

Kanakkappaly, M.L. (2019) To the Woods and back again: The Reintegration Experiences of Young
People Following Participation in a Positive Youth Development Wilderness Adventure
Programme. A thesis submitted in fulfilment of the requirements for the degree of Doctor
of Philosophy in Social Work, the University of Auckland.

Page | 23


https://researchspace.auckland.ac.nz/discover?filtertype=author&filter_relational_operator=equals&filter=Harr%C3%A9,%20N
https://researchspace.auckland.ac.nz/discover?filtertype=author&filter_relational_operator=equals&filter=Harr%C3%A9,%20N
http://www.tandfonline.com/toc/tnzk20/current

Kotuku'Warren,J.. (2005). Aglolesceht we‘II-being: Effe;ts of time and = FOUNDA'fION
intervention. A thesis submitted in partial fulfilment of the mpowering kids t fe's obsta
requirements for the degree of Doctor of Clinical Psychology;

The University of Auckland.

Leeson, H. & Harré N. (2013). Analysis of the Randomised Controlled Trial Evaluation of Project K:
Final Report. Unpublished report prepared for the Graeme Dingle Foundation. School of
Psychology, University of Auckland.

Moore, J. (2005) Self-Efficacy and Health Behaviours: A Test of Measures to Assess the
Effectiveness of a Youth Development Programme. A thesis submitted in partial fulfillment
of the requirements for the degree of Master of Arts in Psychology; The University of
Auckland.

Moore, J. & Harré, N. (2006). Risk Behaviours, organised activities and family relationships in
youth (unpublished article).

Moore, J. & Harré, N. (2007). Eating and activity: the importance of family and environment. Health
Promotion Journal of Australia.18(2):143.

Moore. . (2020). Project K Alumni. Unpublished report prepared for the Graeme Dingle
Foundation.

Moore. J. (2022). Helping silently disengaged youth find a voice. January. Unpublished report
prepared for the Graeme Dingle Foundation.

Moore. J. (2022). Finding a Voice: Milestone Report. Unpublished report prepared for the Graeme
Dingle Foundation.

O’ Neill, M. (2005). A mentor training programme: Evaluation of Effectiveness. A thesis submitted
in partial fulfilment of the requirements for the degree of Master of Arts in Psychology;
The University of Auckland.

Qiao, M. C., & McNaught, H. (2007). Evaluation of Project K. Produced by: Centre for Social
Research and Evaluation - Ministry of Social Development.http://www.msd.govt.nz/about-
msd-and-our-work/publications-resources/evaluation/project-k/index.html

Somervell, J. (2011). Participant Selection and Exclusion in a New Zealand Youth Development
Programme. A thesis submitted in partial fulfilment of the requirements for the degree of
Doctor of Clinical Psychology; The University of Auckland.

Walker, E. (2005). An exploration of disability inclusion in adventure programming. A report
prepared for the Foundation of Youth Development, Auckland University of Technology.

Zhang, X. (2011). The effectiveness of Project K on participants’ health and lifestyle behaviours. A
thesis submitted in partial fulfilment of the requirements for the degree of Master of Arts
in Psychology; The University of Auckland

Whakamanawatia nga tamariki kia eke panuku

Page | 24


http://www.msd.govt.nz/about-msd-and-our-work/publications-resources/evaluation/project-k/index.html
http://www.msd.govt.nz/about-msd-and-our-work/publications-resources/evaluation/project-k/index.html

e cia 3
So P bt

.\ “
) & Somerind e
oo KNS e
n’rt.,""VWM. l wmx
= - s Dutey
Joress, ~ . *:‘
" Marysh

b o
( -,,M“‘:’:: —
b -
Shieton Ry £o77



AR

GRAEME DINGLE
FOUNDATION

Empowering kids to overcome life’s obstacles

MYND & KiWi Tahi Evaluation Whakamanawatia nga tamariki kia eke panuku

MYND is a three to six month community-based intervention that targets males between the
ages of 14 and 17 who have histories of offending and have been identified as being at a ‘high
risk’ of reoffending. Youth workers teach and role model prosocial skills and behaviours, promote
resilience and strengthen participants ability to make good decisions. A University of Auckland
research project has developed an extensive MYND Theory of Change. The project consulted
programme stakeholders to identify the essential components of MYND and create a model that
shows how these are thought to effect change within participants. Previous research has found a
statistically significant reduction in MYND participants’ depressive symptoms and anger, and a
downward trend in antisocial cognitions.

Kiwi Tahi was developed as an early intervention programme for vulnerable youth who are at risk
of becoming involved in the youth justice system. The programme uses mentoring, experiential
activities and life skill lessons to engage and connect with participants. Kiwi Tahi research shows
that the programme is a protective factor in the lives of the young participants, and that it
provides them with the skills and strategies that help them to walk away from negative peers.
Also, despite the many risk factors in their lives, it found significant positive changes in
participants interpersonal skills and behaviour, and positive behavioural changes at home and

school.

Kiwi Tahi Programme
MYND Theory of

Change

Evaluation

(Moore et al., 2015; Moore et
(Russell, 2021) al., 2016)

Exploration of Kiwi
Tahi and engagement

(Antony & Moore, 2021

SPARX-R
Kiwi Tahi Theory of Computerised

Change Cognitive Behavioural
(Moore, 2018) Therapy & MYND

(Fleming et al., 2013-2015)
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Antony L. & Moore J. (2021). An exploration of Kiwi Tahi and engagement. A secondary data
evaluation unpublished report prepared for the New Zealand Lottery grants Community
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Fleming. T. et al. (2013-2015). A Prospective Step-Wise Cohort Study of the Mentoring Youth New
Direction (MYND) Programme for Adolescents with or without Computerised Cognitive
Behavioural Therapy (SPARX-R).

Moore, J. & Liya, M. (2015). Reports: MYND Sibling Programme. Unpublished reports prepared for
the Ministry of Social Development. Graeme Dingle Foundation.

Moore, J. (2018). Theory of Change for Kiwi Tahi. Unpublished report prepared for the Graeme
Dingle Foundation.

Russell, L. (2021). MYND: An Evaluation Using the Theory of Change Methodology. Unpublished
report prepared for the Graeme Dingle Foundation. School of Psychology, University of
Auckland.
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Graeme Dingle Foundation aims to help New Zealand be the best place in the world to be young.
Our programmes empower tamariki and rangatahi to build resilience, overcome life's obstacles
and thrive. In addition to evaluating our programmes, have research youth issues, recently
exploring the impact of social media on youth mental health, youth experience of the COVID-19
pandemic, youth disengagement, and a literature review of current youth trends.

Social Media and Shining a light:
Mental Health & Support for the
Wellbeing silently disengaged

(Nielsen Company, 2019) (Moore, 2022)

Stories of our Young
People

(Moore, 2021)

Societal Trends &
Generation Z
Literature Review

(Inostroza Solis, 2022)
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Youth Research References
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